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If you could only know ne for who I am
Instead of for who | amnot,
There woul d be so much nore to see
‘cause there's so nuch nore that I've got.

So long as you see e as nentally retarded,
Whi ch supposedl y nmeans somet hing, | guess,
There is nothing that you or | could ever do
To make ne a human success.

Soneday you' |l know that tests aren't built
To let ne stand next to you.

By the way you test nme, all they can do
I's nmake me | ook bad through and t hrough.

And soneday soon |I'll get ny chance,
When sorre of you finally adapt.

You'll be delighted to know that though I'mMR
I"'mnot at all handi capped.
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AN ALTERNATI VE DEFI N TI ON OF MENTAL RETARDATI CN

Marc W Gold
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Qurrent accepted Definition: Mental retardation refers to significantly
subaverage general intellectual functioning existing concurrently with
deficits in adaptive behavior, and manifested during the devel opnent al
period (Amrerican Association on Mental Deficiency, 1973).

Assunptions inplicit in old definition:

1. Retardation is a general phenonenon.

2. Intelligence, as defined by tests, is pernmanent; or

3. that defined intelligence is sufficiently general to describe al
functioning and inply potenti al.

4. Adaptive behavior includes both spontaneous adaptation and trained
adapt ati on.

5. There is such a thing as the devel oprmental period for all people.

6. It is meaningful to catal ogue individuals according to their tested
intelligence and tested adaptive |evel.

7. Retardation is nost neaningfully conceptualized as a phenomenon
existing within the individual rather than the context in which he
exi sts.

New definition: Mental retardation refers to a level of functioni ng which
requires fromsociety significantly above average training procedures and
superior assets in adaptive behavior, nmanifested throughout |ife.

The mentally retarded person is characterized by the |level of power needed
inthe training process required for himto learn, and not by limtations
in what he can | earn

The height of a retarded person's |evel of functioning is determned by
the availability of training technology and the amount of resources
society iswilling to allocate and not by significant limtations in bio-
| ogi cal potential.

Assunptions underlying new definition:

1. Mental retardationisnormallynot ageneral phenonenon.
Conpet ence/ devi ance hypot hesi s

Intelligence, as defined by tests, is a concept of little use.

No behavior clearly defines potential. Prediction describes context.
Adapti ve behavi or can be assuned.

Devel opnent is |ifel ong.

Train, don't test'(Wen evaluation ...)

Mental retardation is nost neaningfully conceptualized as a phenomenon
existing within the society which can only be observed through the
depr essed performance of sonme of the individuals in that society.
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SOME GOCD NEWS ABOUT MENTAL RETARDATI ON*
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What's the difference between a person who is five years old for one year
and soneone who is five years old for many years? Do they think the sane? Do
they act the sane? Should we expect the same behavi or fromboth?

When soneone is labeled nmentally retarded, and di agnosed as perfornm ng at
the mental level of, say, a five year old, the tendency is to expect himto
performlike a five year old. Let's change that expectancy. Wat do you suppose
anormal five year old could do if he could stay five for nore than just one
year? Alot nore than he does. And if he happened to be large for his age, say
5'8", alot nore than that. Rather than ny presenting exanpl es here, you take
sone very specific activities related to the norning routine, travelling to and
fromwork, or work itself and ask yourself these questions. Wich activities
require intelligence? Wich ones require training but not much intelligence?
Whi ch ones require both intelligence and training? Upon close inspection you
will find that nost activities which we assurme require intelligence do not.
Activities such as basic cooking, housework, bench assenbly work, and auto parts
di sassenbly are good exanples. They require training. Intelligence is required
to organize the activities and to do the training, but the actual tasks them
sel ves can be performed without requiring nuch intelligence.

There are several reasons why we continue to think of nmost tasks as requir-
ing intelligence. (ne reason is that we like to think of ourselves as intelli-
gent, doing intelligent things. W have been conditioned to think this way, so,
for no real reason, it is unconfortable to find out that we spend much of our
tine doing what any five year old could be trained to do.

Anot her reason is the expectancy cycle we have created. For a century now,
those of us working with the retarded have described their limtations. W
worked with the retarded, operating with these expectancies and "proved' we were
right. Sure enough, they did only as much as we said they would. W taught our
successors these limting expectancies, and they in turn proved that we were
right." Since us normal folks can do things the retarded cannot do we have
assuned that those things nmust require intelligence, therefore the retarded
cannot be expected to do them And the cycle goes on.

Athird reason is the need to naintain the status quo. As long as we can
keep six million people out of the nainstreamof society by saying they do not
have what it takes, we not only avoid having to make roomfor them we provide a
ot of other people with work, taking care of the retarded and keepi ng them out
of the mai nstream

* Used as a newspaper article



Now cones the good news. W have been wong. The retarded can do things
that we thought they could not. Profoundly retarded individuals, the |owest
| evel of retardation, are being toilet trained, noderately and severely retarded
i ndi vidual s (nost Mongol oi d individuals are in this group) are using public
transportation, doing conpl ex assenbly work worth wel |l over the m ni nrumwage
($ . ), and working in conpetitive enploynent. |In our research at Children's
Research Center on the University of Illinois canpus, for exanple, a group of
64 noderately and severely retarded adol escents fromsheltered workshops for the
handi capped, |ocated throughout Illinois, all learned to assenbl e 15-pi ece and
24-pi ece bicycle brake, accurately and consistently. The average tine required
to learn each task was just over two hours. After learning the tasks, twenty
of these individuals, working individually, assenbled the 15-pi ece (Bendix)
brake, one hour per day for 10 days. The average production for the 200 hours
was 25 brakes per hour per person. The error rate was six percent. Research
in progress includes studying the relationship between the difficulty to the
task and poor work behavior, and a programto train retarded individuals to
assenbl e electronic circuit boards. As efficient training procedures are devel -
oped, we hope the retarded will be given a chance at other than the nost nenial,
| ow | evel worKk.

The instructional technology used in the studies nentioned is certainly an
inportant recent developnent. But nore inportant is the break we have nmade in
the expectancy cycle. As society, parents and professional s becone increasingly
aware of the kinds of acconplishnents described above, they will change their
expect anci es, expose the inappropriate ideas about intelligence and give the
retarded their inherent right for full participation in society.



The Rel ationship Between Power and Efficiency
in Task Anal ysis
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Wien doing a Task Analysis there is a relationship between power,
efficiency and the | earner.

Power is defined here as the anount of intervention, assistance or
direction required by the trainer in order for the learner to reach cri-
terion. Power is what strategies and procedures the trainer nust utilize
inorder for the learner to acquire the task.

The nore power, the less efficiency. The nore efficiency the |ess
power. The nore "capable" the | earner, the | ess power needed. S nce capa-
bility should be predetermned in only a broad sense, the trainer should
have a hierarchy of procedures in the process task analysis. That is, a
procedure to start with for the majority of the nore capable |earners
(e.g., verbal directions). For those who need nore power, a different pro-
cedure which relies less on the capabilities of the learner (e.g., a denon-
stration of the task). And, if it is probable that some of the |earners
wi Il need nmore power, then the trainer shoul d have several increasingly
powerful procedures in the process task analysis (e.g., nodeling, direct
nmani pul ation of the learner's hands, etc.).

Efficiency is defined here in terns of time. The less tine it takes
the trainer to "let the | earner know' what he is to do, the nore efficient
the process. And the less planning needed, the nore efficient the pro-
cess. As used here, efficiency is not directly related to acquisition or
criterion. That is where power cones in.

The goal is the procedure which has the nost efficiency and sufficient
power to bring the learner to criterion.
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Dr. Marc W &old
Institute for Child Behavior and Devel opnent

University of Illinois at W bana-Chanpai gn
51 Gerty Drive
Chanpaign, Illinois 61820

217: 333- 8285

(Send for reading list; call for quick assistance; come to use our extensive files)

Fi Il m Productions of |ndianapolis
128 East 36th Street

I ndi anapol i s, Indiana 46205
317: 924-5163

FI LVG:

1. Try Another Way (available now) (Cost $275; Rental $50)

2. Task Analysis Qverview (available March 1976) (Cost and rental fees not
3. Content Task Analysis (avail able March 1976) yet det erm ned)

(Gontact Fil mProductions for detail ed infornation)

AAESPH
Box 15287
Seattl e, Véshington. 98115

(Anerican Association for the Education of the Severely/Profoundly Handi capped)
Monthly bul letins; many useful materials; good source for other resources.
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Phi | adel phi a, Pennsyl vani a, Septenber 23-25, 1975
Lansi ng, M chi gan, Novenber 3-5, 1975

Atlanta, Georgia, Decenber 3-5, 1975

Pascagoul a, M ssissippi, January 7-9, 1976

Toronto, Ontario, January 27-29, 1976

Los Angel es, California, February 24-26, 1976

Saskat oon, Saskat chewan, April 27-29, 1976

Hal i fax, Nova Scotia, May 11-13, 1976

Des Moi nes, |lowa, June 23-25, 1976

Syracuse, New York, Septenber 15-17, 1976 (Date & Aty tentative)
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